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CHAPI'ER I 
THE PURPOSE AND SCOPE OF THIS STUDY 
Statement of Problem 
The purpose of this study is to obtain information 
concerning the major factors which contribute to the 
incidence of school leaving before graduation in South 
Portland High School. . The findings of this inquiry may 
provide a basis for implementing changes in the curricu-
lum and an extension of guidance services. It is hoped 
that they may also identify the specific areas wherein 
there is need for a more thorough understanding of young 
people and their problems. Study of the reasons far 
leaving school will be utilized to indicate potential 
drop-outs in order that they mq be recognized early 
enough to attempt the necessar.y adjustments. At the 
present time, too, the employment situation is suffi~ 
ciently critical to permit the use of the work status 
of the school leaver as a factor in counseling the 
would-be drop-out. 
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Justification of Problem 
Much of the basis for this study bas been accu.mu-
lated through twelve years of service in South Portland 
High School, as the writer has become increasingly 
aware of the problems which so often lead to school 
leaving. It seems important to consider the reasons 
pupils give for quitting school,together with an 
appraisal of curricula offerings and the occupational 
opportunities for the school leavers. The importance 
of factual information can not be overlooked in attempt-
ing to hold students in school, and also in providing 
the teachers and administrators with reasons for maintain-
ing a continuous check on the holding power of the school. 
Although both the . secondary school population and 
the percentage graduating have stead~ increased, the 
number of school leavers still seems high. A study by 
Dillon1 indicates that in the average public high school 
system fifty percent of the students who enter drop out 
before graduation. In national totals this means 
1Harold J. Dillon. Early School Leavers: A Major 
Educational Problem, National Child Labor Committee, 
New York, 1949. 
that over a million children are l~aving school without 
completing a high school education. Can a nation afford 
to waste or l eave undiscovered the potentialities of 
these future citizens? 
Not o~ could these young people profit by 
continuing their education, but the nation would profit 
through being peopledb,y intelligent, participating 
citizens. Parents are a major factor in this problem, 
too, for it is they who often cr,ystallize the decision 
of the yoWlg person to leave school. Most of the parents 
who encourage dropping out of school place a low value 
on education. Unless a definite effort is made now to 
discover and decrease the reasons for leaving school, 
the parents of t he next generation . will repeat the same 
process. 
The seeming irrelevancy of much of the school 
learning is another factor to consider when one hears, 
"I'm going to leave because there 1s .no mechanical course," 
or, perhaps, "The typing class is full and there's nothing 
else I can really use. 11 This often brings realization 
that the more usual academic course. offerings appear 
superficial. Thus, the inadequacy of existing school 
programs becomes more evident each year. 
.3 
Adolescents who are not mentally and/or financially 
able to look forWard to higher education should be 
offered training that not only will develop in them a 
feeling of confid~nee and success, but will also be the 
basis for their first, end, possibly, their life job. 
Effective counseling .for the potential drop-out 
will be possible . only when factual information from 
similar and mutually known cases is presented. A 
discouraged, defeated, or disillusioned youth is not 
going to accept t heories. . Furthermore, . a plausible 
general principle will hinder rather. than help the 
situation. A student who is on the verge of becoming 
a deviate, because he has convinced .himself b.Y reasons which 
he considers compelling and logical, needs straight-forward 
facts. · 
The needs of all youth should be encompassed by the 
school, and the guidance program should be the focal 
point of information. In the official publication of the 
National Educational Associationl the common and essential 
needs of youth are briefly summarized. See the cop,y. of 
this on the next page. 
l 11The Imperative Needs of Youth," .NEA Journal, 
Volume 39, Number 4, page 318. (April)l950) 
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One of our major concerns tod~ is training youth 
in our schools to meet and "UD.derstand the needs of a 
democratic society. In ~ communities this may involve 
a reorganization of the entire school curriculum, 
the offering of adult education courses, and the establish-
ment of a community guidance . clinic. 
Scope of the Problem 
This inquiry covers the drop-outs from the current 
four classes in South Portland High School. It includes 
the gathering of information about1hese drop-outs from 
the permanent records of the school system. This infor-
mation is the name, address, age, grade school, attendance 
record, courses taken, ranks received, intelligence test 
scores, achievement test. scores, occupation of parent, 
and reasons for leaving school. 
Additional information was obtained directly .from 
some former s.tudents by the use of questionnaires. The 
Ques.tiormaire used was adapted from a form used by Dillon! 
and may be found in the Appendix. 
Relevant data with regard to the geographical location 
and the t,ype of neighborhood will be found in Chapter III. 
lHarold J. Dillon. Early School Leavers: A Major 
Educational Problem, National Child Labor Committee, 
New York, 1949. 
! 
I 
'I il 
I 
6 
I 
), 
Although the correlation~ these data produce no one 
predominant pattern, it is still obvious that the 
community and the school must initiate certain changes 
if they sincerely desire to better the opportunities of 
their youth. 
7 
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CHAPrER II 
THE ffi CX::EDURE 
Selection of Research Instruments 
In setting up this stuqy it was decided to present 
information obtained from the school records and infor-
mation from the guestionnaire mailed to each drop-out. 
The more objective approach of using onlYthe records 
seemed too statis.tical .and . indifferent in view of . the 
writer's contact with maqy of these school leavers. B.1 
using the Questionnaire, the drop-out was brought into 
direct contact with the study and. given opportunity to 
express his opinions, plans, and .problems. 
The Questionnaire (see Appendix) used in this 
inquir,r was adopted after investigation into . several 
similar studies. One of these studies is Dillon•sl 
and is based on information derived from three inquiry 
forms. Two of his forms were deemed wmecessary in the 
1Harold J. Dillon. Ear1y School Leavers: A. Major 
Educational Problem, National .Child Labor Committee, 
New York, 1949. 
----- -- --
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chosen situation because of ready access _ to the school 
records and close association with long-term faculty 
members. The original inquir,y form which he sent to 
former students was felt to be so lengthy that . it would 
tend to discourage replies. However, its main structure 
was the basis. for .the Questionnaire finally used. Per-
mission of the author to use any or all of his forms 
was granted. 
other relevant studies investigated included those 
of Taylorl, Gragg2, and Bre:ws.ter and Zeran3 • . The 
influences of these studies~ be discerned .in the 
questionnaire, although no specific items therefrom 
appear. 
Use of Research Instruments 
The drop-outs included in this survey are the 
former members of the four current classes in South 
1Florence Taylor. Why Stay in School?, Science 
Research Associates, . Inc., Chicago, 1949. . 
2william Lee Gragg. A Study. of .. Factors Related to 
Persistence .of Pupils in Public Secondary Schools, a research 
study made in connection with his doctoral dissertation, 
Cornell University, Ithaca, New York. 
3Royce E. Brewster .and Franklin R. Zeran. Techniques 
of Follow-Up Study of School Leavers, Educational Bul~etin 
No. 17, California Test Bureau, Los Angeles, 1947. 
~=========-=--===-================= ===----· 
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Portland High School. As stated under Scope in Chapter I, 
most of the data used came from the school records. The 
various pertinent factors were compiled . .into a master list 
b,y classes. It was decided to identity each Questionnaire 
by placing the .name and address of the drop-out thereon 
because this procedure continued the writer's policy of 
personal interest in every school leaver. 
Permission to use student aid in procm-ing the 
names and addresses of drop-outs from the permanent 
school records was secured although these records are 
available only .to the faculty and office per~onnel. The 
girls who assisted in this project were members of the 
class (Grade XI) sponsored by the writer, and were known 
to be trustworthY. These girls copied the name and 
address of any student enrolled as a member of a.ny one 
of the current four classes whose record indicated that 
he could be classified as a drop-out. This group included 
all students whose records showed.no transfer to another 
school system. 
The Questionnaire was JIBiled to each drop-out as the 
most practical method because the majority could not be 
successful~ contacted direct~ or through pupils still 
in school. This incp.iry form was accompanied by a 
l 
II 
letter (see Appendix) explaining the purpose of the 
study and asking their cooperation. A stamped, 
addressed, return envelope was also enclosed. These 
were mailed to 187 former students. The directions for 
completing the Questionnaire were incorporated in the 
form itself to eliminate a separate instruction sheet 
which is somet:iines mislaid and results . in incomplete 
and/or inaccurate responses. 
A deadline date f .or r .eturn of the Qu.estionnaire 
was set in the accompanying letter because, by and large, 
the type of person being contacted would more. readily 
respond to such a stimulus. In addition, there was the 
necessity for securing the return of the material in 
time to complete the study • . The two-week time limit 
did not elicit sufficient. response, however, and it 
became imperative to personally follow~up the most 
accessible drop-outs in order to secure a sampling. 
Nothing in the returns within the time lmit set, nor 
those secured by follow-up, indicated any difficulties 
inherent in the form itself. Rather, the .lag in responses 
might seem further proof of the disorganization of the 
typical school leaver and. his .need far personal counseling. 
ll 
I 
II 
Procurement of Additional Relevant Data 
Selection of this problem for stuqy was not 
because the number of drop-outs in South .Portland High 
School was noticeably .in excess of figures shown in 
recent similar studies done in other areas. _ Instead, 
consideration of this pr.oblem came from observing the 
greater number of adolescents who de.sire a high school 
diploma and the community chai:Jges as after-effects of 
its war-time industrialization. 
Relevant factors which may be considered, therefore, 
to have affected the dr.op-out situation include. the 
temporary housing areas still in use and the increasing 
use of the community as a 1bedroom1 for Portland. For 
the last twenty years South Portland has been increasingly 
used as a residential area for Portland. By far the 
majority of these residents are drawn from the 'white-collar • 0 .. . 
and skilled labor classes. It may therefore. be. assumed 
that the larger percentage of the c.urrent high school 
pupils are those who must look forward to earning .,a 
living immediately following graduation. With such an 
economic factor predomjnant, maqr students plan early to 
enter a trade. As the curriculum is very limited in 
12 
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trade education, it is not surprising that every year a 
number of students decide to leave school. /?'.! . 
\...;"' The second factor pertinent to this study is the 
desire of mare adolescents tod~ to complete their high 
I 
school education. This, of course, is not confined to 
!I this community or area, but is ebserved nationwide. 
I 
Any or all of the following three influences might have 
~reated this desire: First, extension and improvement of 
guidance and counseling services; Second, contacts with 
workers already in the World of Work; Third, the public 
relations activities of Business, Industry, and the 
Armed Services. Each of these influences, in its own w~1 
points up the value of education. The realization that 
education is worth its weight socially, economically, 
and politically can not be avoided. In addition, it is 
obvious that education aids in job security and provides 
a wider choice of jobs. Perhaps the greatest incentive 
in increasing the .number of students who desire to 
complete high school today is the fact that one or both 
parents are themselves high school graduates. Thus, 
there is inevitably an understanding between parents and 
child that he will endeavor to attain at least the same 
level of education. 
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The final factor which mpy have influenced the 
drop-out situation was the establishment of a large 
shipyard, together with all of its appurtenances, in 
this community during the recent war. The development 
of these industriaL areas . caused t he destruction of 
part of the oldest residential section of the city with 
its resultant disrupting effect on many families long 
established there. Further, the emplqyment opportunities 
offered drew many from undeveloped, rural areas of the 
state. Seven temporary housing areas were constructed to 
house these workers and their families and four are still 
in existence. As will be seen from the map· in the next 
chapter showing the geographical locations of the school 
leavers, the highest concentration is in the old residen-
tial section immediately adjacent to the shipyard. The 
second highest concentration falls in the temporary 
housing areas. 
Treatment of Data 
The data compiled from the school records ~r.e 
expressed in various combinations in the tables in the 
first part of Chapter III. The sequence of these tables 
follows the appar.ent strength · of the . drop-out character-
istics as revealed in these combinations. 
In the treatment of th83e data the most meaningful 
breakdown appeared to be in terms of class standing at 
the t:j..me of leaving school. The majority of the tables, 
therefore, use this method 9f presentation. 
The results of the Questionnaire will be found in 
the latter part of Chapter III. This material is 
presented in the same sequence as the items of the 
Questionnaire. In a few instances individual answers 
which seem to be of especial interest have been quoted 
verbatim. 
It will be noted' throughout Chapter . III that 
complete data on every case were not available. Some 
of the school rec.ords were incomplete and some items 
remained. unanswer.ed on the. Questionnaires. 
In addition, Chapter III presents graphically 
(see Map) the geographical distribution of .all school 
leavers in the current four classes. Also on the map 
will be found a brief description of each .type of 
neighborhood which will furnish some information about 
the socio-economic levels of the familes residing 
there. 
CHAPl'ER III 
FINDINGS 
Data compiled from the permanent records, the 
9!J:estionnaire, and the personal contacts are. presented 
in this chapter. It will be found to consist of two 
distinct diTisions. Since the total number of drop-outs 
from the current four classes is 187 and only sixty-eight 
replies were received from the Questionnaire, this seemed 
the best means of presenting the overall pattern of 
drop-out characteristics, as well as incluc::ling the 
information from those sufficien~ interested to reply. 
The school !eaTer's most outstanding characteristic, 
the grade level at which he leaves, is shown in Table I 
(page 17). Also included in the table are the original 
enrollments of each class and the breakdown by sex. 
It seems highly significant that by far the largest 
group leave during their freshman year. Of the Class of 
1950, it will be noticed that 42% of their drop-outs 
left as Freshmen. As would be expected, this particular 
TABLE I 
GRADE DISTRIBUTION OF DROP-OUTS BY SEX 
LEFT AS: 
CLASS ClUGINAL SENICR JUNIOR SOPHOM<RE FRESHMAN TOTAL PERCENTAGE 
OF ENROLLMENT B G B G B G B G 
1950 345 1 3 10 1 712 16 13 69* 
1951 320 7 15 8 9 13 5 51 
1952 316 911 10 10 40 
1953 333 16_2 21 
-- -- -- -
1 3 17 22 24 32 55 33 187 
*The twenty-nine members of the Class of 1950 who left as Freshmen 
constitute 42% of the drop-outs from that class. 
31% 
31% 
21% 
ll% 
100% 
~ 
class accounts for 37% of all drop-outs. A gratifying 
trend, however, will be noted in each of the other 
classes where, although enrollment figures are increasing, 
the freshman year leavers are decreasing. A partial 
explanation of this may be in the more stable population 
today as against four years ago when many of the 
temporary war-time residents still lingered on. 
In Table II (page 19) the school leaver is pictured 
at the grade level of leaving with a numerical and 
percentage breakdown b,y sex at each grade. Again the 
Freshmen show the largest percentage of drop-outs. The 
causes for school leaving are many and w.ried as has 
been evidenced in recent studies by Dillonl and the 
Federal Security Agency2. The legal holding power of 
the school extends, of course, only to the legal school 
lHarold J. Dillon. Early School Leavers: A Major 
Educational Problem, National Child Labor Committee, 
New York, 1949. 
2Federal Security Agency, Office of Education. 
Why Do Boys and Girls Drop Out of School, m d What Can 
We Do About It?, Work Conference on Life Adjustment 
Education, Chicago, Illinois, January 24-27, 1950, 
Circular No. 269. 
18 
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TABLE II 
PERCENTAGES OF GRADE DISTRIBUTION TO TOI'AL DROP-OUTS 
LEFT SCHOOL 
WHEN A: BOYS GIRLS 
FRESHMAN 55 51% 33 37% 
SOFHOMCRE 24 25% 32 35% 
JUNIOR 17 17% 22 25% 
SENIOR 1 _1% 
_1. _1.% 
91 100% 90 100% 
Note the comparative evenness of the totals by sex as 
against the breakdown by sex at class levels. 
-- -lr==--== 
I· 
TOTAL 11 
I 
88 47% I 
56 30% 
39 21% 
~ _2% 
187 100% 
~ 
leaving age, 'Which in this state is at fifteen years 
provided Grade VIII has been completed. Perhaps the 
next most meaningful characteristic of school leavers 
during the first two years is scholastic retardation. 
The academic level required far passing rank in high 
school is far more difficult than that encountered in 
the grammar grades. This is also further complicated b,y 
the new and varied extra-curricula activities offered, 
and the necessity for self-responsibilit,y for completing 
study requirements. The very small percentage of drop-outs 
during their senior year must be considered as evidence 
that only absolute necessity will result in school leaving 
at that time. 
The age at which the majority become school leavers is 
certainly a major factor to c.onsider. Table III (page 22) 
shows that almost two-thirds leave before they are seventeen 
and that about half leave at sixteen. It is also obVious 
from this same table that nearly one-fifth of all drop-outs 
occur in the first year of school at the minimum school 
leaving age of fifteen. The City of South Per tland is 
one of the few communities in Maine that enforce, the 
minimum school leaving age of fifteen strictly. Undoubte~ 
20 
many who wait until the.y are sixteen before leaving school 
are those who plan to work but must wait until attaining 
the minimum age for w or king 1'd thout a permit. This may also 
be a conditioning factor from the laws regarding schools 
which set forth a minimum age. of sixteen or completion of 
the eighth grade, but which additionally call for retention 
in school until the age of fifteen. This latter provision 
is not too greatly emphasized and mo&. parents and children 
feel that school is necessary until sixteen. 
Table III also indicates that 145 drop-outs, or 78%, 
out of the total of 187 left in their first two years. 
Reference to Table XI (page38) and its discussion is 
closely correlated with this last fact, for it shows that 
over half of all school leavers are dropped in the first two 
years after failing two or more subjects. Most of these 
have below average ability and can not succeed in the basic, 
m.injmum. courses required of all entering students. Trial 
or provisional promotion permits entry into high school 
for several not actually qualified each year. Such procedure 
is tacitly recognized as a means of clearing, among others~ 
some individuals too mature to remain in the grade schools 
21 
TABLE III 
AGE DISTRIBUTION OF DROP-OUTS BY GRADE AND SEX 
LEFT AS: 
AGE WHEN SENICR JUNIOR SOHIOMCRE FRESHMAN 
LEFT SCHOOL B G .B G B G B G 
19 1 
18 2 4 6 4 1 4 
17 1 1 9 1 1 9 6 6 
16 4 1 ·12 14 28 13 
15 1 _!_]_ 17 15 
-- --
1 3 17 21 24 32 55 34 
!% 1-l% 9.% 11% 13.% 17% 30.% 18% 
TOTAL 
1 ~ 
21 ll% 
46 24}% 
78 42% 
41 22% 
. 187 100% 
100% 
I') 
I') 
in spite of low achievement. In other words, the bulk 
of school leavers is concentrated in the first two years 
of high school and, for the most part, made up of those 
of inferior ability who attain the legal age for leaving. 
Another notable characteristic of uninterested, 
indifferent, or inept students would be a poor attendance 
record. Table IV (page 24) sho'WS fercentages indicating 
the ratio of days present in school to the total number 
of school d~s elapsed before leaving. With more than 
70% in school for four out o:t every five days they remain, 
the drop-outs 1 record compares favorably with the annual. 
report for the school. For 1he past four years these 
annual figures are: 
SCHOOL YEAR · ToTAL SCHOOL· POPULATION 
1945-1946 950 
1946-1947 988 
1947-1948 966 
1948-1949 974 
ATTENDANCE 
85,;.37% 
87.35% 
89.07% 
90.46% 
Of course, these figures include the school leavers, but 
their attendance is computed only ~hrough the semester 
in which they leave. Also influencing the percentages 
in Table IV is the fact that, as noted thereon, twenty-
eight of these cases were arbitrarily terminated by the 
23 
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PERCENTAGE OF 
ATTEND.AN CE"l~" 
100% 
99-90%' 
89-80% 
79-70% 
69-60% 
59-50% 
49-40% 
TABLE IV 
PERCENTAGE OF ATTENDANCE BY GRADE AND SEX 
LEFT AS: 
SENI CR JUNI 00. SOHIOMORE FRESHMAN 
B G B G B G B G 
1 1 1 
1 11 5 914 20 10 
1 3 9 9 8 13 7 
2 1 5 2 3 2 8 
2 1 3 2 2 1 
1 2 2 1 1 
1 2 1 
-- -- --
1 3 17 21 25 31 41 29 
' ,, 
TOTAL 
3 1.1.% 2 
70 41% 
50 30% 
23 15% 
11 6% 
7 4% 
___!± 2}% 
168 100% 
*That is, ratio of d~s attended to total school d~s elapsed before leaving. 
NOTE: 19 of above cases dropped for continuous absence of ten ~s. 
5 of above cases dropped for truancy. 
4 of above cases dropped for breaking school rules. 
- lr--==--
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action of the school authorities. The fact that the 
truant officer and the school nurse work closelY with the 
principal in checking absences may also be considered as 
partia~ accounting for the high attendance ratio. One 
feature of the annual attendance percentages listed above 
should be commented on. As mentioned earlier in this 
chapter, the population of South Portland is stabilizing 
after the war years and further proof seems. evidenced in 
the slowlY increasing attendance ratios. 
A different aspect of attendance may be observed 
in Table V (page 27) which breaks the school year dow.n 
into five sections. The total school year consists of 
180 school ~s, as required b,y law. No student may be 
carried as such until a minimum of ten days of attendance 
is credited to him, and, on the other hand, no student 
may be arbitrarilY dropped until ten days continuous 
absence has been recorded. Exceptions to this are, of 
course, cases of tr~a,r or disobedience. The necessity 
for ten ~s continuous absence before dropping made the 
first section logicallY fall at thirty days. The most 
compelling incentive for ~eaving, however, is the prospect 
or resu.l t of the mid-year examinations. The . mid-section 
of Table V was designed to cover that period of the school 
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year from the beginning of the Christmas-New Year vacation 
through to the latter part of February when the time 
limit for incomplete W)rk is reached. Within this same 
period, about the third week in January, come the mid-year-
examinations. Two ranking terms precede the Christmas 
holidays and there is another before the end of February. 
Some of the 30% of the drop-outs in this period accept the 
judgment of their two previous ranking terms and leave 
before mid-year, while others linger on until the cumulative 
evidence of the examination plus another ranking term 
admits of no other conclusion. It will be noted from 
Table V that nearly half of the first year drop-outs do 
,, 
not leave until during the last third of the school year. 
Reference to Table III (page 22) will indicate that age is 
a contributing factor here. The fact that more than one 
out of every five drop-outs completes his school year is 
probably a combination of age and rank factors (see also 
Table XI, page 38), although it must not be forgotten 
that many other factors influence the final decision. 
Behind the attitude toward school, which is reflected 
in attendance records, and the inability to meet schclastic 
standards is some evidence in the form of grade school 
TABLE V 
PORTION OF TOTAL SCHOen:. YEAR* ATTENDED BY GRADE AND SEX 
LEFT ASI 
SENIOR JUNIOR SOIHOMORE FRESHMAN TOTAL 
180 DAYS 
111-179 DAYS 
70-110 DAYS 
31-69 DAYS 
30 DAYS ffi LFSS 
B G .B G 
1 
1 2 
1 3 
5 2 
2 4 
6 12 
3 3 
1 
17 21 
B G B G 
1 8 
5 1 
5 9 
5 4 
_1_!! 
24 32 
12 9 
12 10 
17 1 
9 6 
.2..1 
55 34 
*The school year is established by law at 180 school ~s. 
43 23% 
41 22% 
56 30% 
33 17% 
.14! ~% 
187 100% 
"' -.:1 
achievement and intelligence test scores. Table VI 
(page 29) presents the first of five tables_ concerned 
with this aspect. It is unfortunate that mahy records 
were incomplete in this phase, for this could offer 
a base for more accurate placement and counseling. A 
standard test expressing results in terms o:f grade 
achieveJlent levels is administered in May to the eighth 
grades and these results used, together with the ranks 
for that year, to assemble the Grade IX groups :for 
high school classes. However, since Table VI seems to 
indicate that maQY do have the ability to do high school 
work, the :following observation is made. The contrast 
between these achievement test results and the level o:f 
high school work accomplished, as observed by the writer 
for the past several years, seems to denote that standard 
testing conditions do not prevail. Too often the concern 
seems to be for results which will show accomplishment of 
eighth grade material rather than expression of individual 
abilities. In spite of the upward skewing o:f grade 
achievement levels which may be thus caused, Table VI 
does offer evidence that over 60% of school leavers in 
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TABLE VI 
DISTRIBUTION OF ACHIEVEMENT TEST LEVELS BY GRADE AND SEX 
LEFT AS: 
ACHIEVEMENT SENICR JUNIOR SOPHOMCRE FRESHMAN TOTAL 
TEST LEVEL* B G .B G B G B G 
ll.O CR ABOVE 1 2 1 1 2 5 2 14 
10.9 - 10.0 1 2 1 1 2 1 2 10 
9.9 - 9.5 1 1 4 1 7 
9.4 - 9.0 2 1 5 1 9 
8.9 - 8.5 1 3 2 7 18 
8.4 - 8.0 1 1 4 2 3 7 1 19 
7.9 - 7.5 1 1 1 6 2 3 14 
7.4 - 7.0 1 2 1 3 6Z7o 9 6 22 
6.9 - 6.5 1 2 1 3 2 9 
6.4 - 6.0 1 1 1 2 1 2 8 
5.9 - 5.5 1 1 6 4 12 
5.4 - 5.0 1 2 1 4 
BELOW 5.0 1 1 
12 1213 1927 42 31 m 
*Expressed in terms of the grade level achieved. 
~ 
the first two years of high school have only ninth 
grade or lower achievement ability. In contrast, there 
seems little excuse for fifteen cases with abilit,y to 
succeed in the ninth grade to drop out during their 
freshman year. 
Table VII (page 31) corroborates the above to 
the extent that it shows .50% of those with 8.9 achieve-
ment level or below fail at least half of their major 
subjects. On the other l1and, in substantiation of the 
possible skewing of the grade levels as mentioned just 
above, there are eighteen cases having recorded le"els 
of ninth grade or above that fail at least half of their 
major subjects. Especially symptomatic of difficulties 
are the ten cases with eleventh grade ability who fail one 
or more subjects. This is even more distressing when it 
is realized .that the highest possible score that may 
be recorded is 11.0 regardless of the variations actually 
achieved above . that point. 
Because there is presumably a definite relationship 
between achievement and intelligence, it does seem 
important to present data indicating abilit,r to succeed 
in high school. The next table offers figures which 
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TABLE VII 
ACHIEVEMENT TEST DISTRIBUTION IN TERMS OF RANKS RECEIVED LAST TERM ATTENDED 
ACHIEVEMENT RANKS RECEIVED IN FOUR MAJOR SUBJECTS 
TEST LEVEL PASSED ALL FAILED ONE FAILED TWO FAILED THREE .FAILED FOUR 
ll.O OR ABOVE 4 2 4 3 1 
10.9 - 10.0 6 3 
9.9 - 9.5 4 2 1 
9.4 - 9.0 2 3 1 3 
8.9 - 8.5 2 3 5 4 2 
8.4 - 8.o 4 5 3 3 5 
7.9 - 7.5 3 5 3 1 2 
7.4- 7.0 1 1 5 8 00'p; 6 
6.9 - 6.5 1 2 1 4 2 
6.4 - 6.0 3 1 2 1 
5.9 - 5.5 1 2 4 4 
5.14- 5.0 2 2 
BELOW 5.0 1 
27 20 27 3ff E 
TOTAL 
14 
9 
1 
9 
16 
20 
14 
21 
10 
7 
11 
4 
1 
ID 
\.o.) 
1-' 
reveal the correlation between the grade achievement 
level and the I. Q. Reference to Table II (page 19) 
will show that about half. of .all .drop-outs occur during 
their first year, and it therefore seems relevant. to 
use this information from their eighth grade tests. 
The pattern of comparison between achievement 
levels and I. Q.'s in Table VIII (page 33) offers little 
dissension to what has already been . discussed. MOre than 
half of all cases shown fall into the group having eighth 
grade achievement or below combined with less than normal 
intelligence. 
One of the most interesting features of Table IX 
(page 34) is the approximation of the normal curve in 
its distribution. In this respect it makes out a better 
case for the standard test used for intelligence test 
scores than the results of the grade achievement test as 
shown in Table VI (page 29). Furthermore, thos.e with less 
than average ability who leave in their first two . years 
constitute over half ofthe eases show. The remaining 
forty-one who are drop-outs in the freshman and sophomore 
years seem too high a figure in view of their recorded 
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TABLE VIII 
COMPARISON OF ACHIEVEMENT TEST LEVELS AND I. Q. 1S 
ACHIEVEMENT I. Q. 15 
TEST LEVEL ABOVE 110 110-100 99-90 89-80 79-70 BELOW 70 TOTAL 
11.0 CR ABOVE 6 
10.9 - 10.0 
9.9 - 9.5 1 
9.4 - 9.0 1 
8.9 - 8.5 1 
8.4 - 8.o 
1.9 - 7.5 
7.4 - 1.0 
6.9 - 6.5 
6.14 - 6.0 
5.9 - 5.5 
5.4 - 5.0 
BELOW 5.0 
9 
5 
9 
5 
4 
6 
1 
4 
4 
2 
45 
3 
1 
4 
10 
9 
1 
13 
2 
1 
~ 
1 
3 
3 
3 2 
5 
5 1 
5 6 
2 
1 
25 11 
-56;% 
1 
1 
2 
4 
14 
9 
1 
9 
18 
19 
14 
22 
9 
8 
12 
4 
1 
I4P 
\..oJ 
\..oJ 
TABLE IX 
DISTRIBUTION OF I. Q. 1S BY GRADE AND SEX 
LEFT .AS: 
SENIOR JUNIOR SOPHOMffiE FRESHMAN 
I. Q. * B G B G B G B G 
ABOVE 110 1 3 2 .3 1 1 
11D-100 1 3 7 7 8 14 7 
. 99-90 2 2 7 1112 17 9 
89-80 5 5 5 6 10 10 
79-70 2 ...S37o 6 3 
BEIDW 70 2 1 
-- -- -- --
1 3 15 21 25 30 48 31 
*Results of a standard test administered early in Grade VIII. 
TOTAL 
11 
47 
60 
41 
11 
__J! 
174 
6% 
27% 
34% 
24% 
6% 
__)_% 
100% 
\ ( 
....., 
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ability. That 30.% of all those who leave in the first 
two years have at least average ability is a challenge 
to the teachers and curriculum. The writer 1 s £amiliar1.ty 
With several of the cases of above average ability reTeals 
that decidedly individual circumstances caused these 
drop-outs. Circumstances beyond the students 1 control, 
such as illness or death of the family wage-earner, or 
illness of the student himself, are responsible for a few. 
In . ~ontrast, it must be admitted that some of the cases 
~; _ _..• 
with high I. Q. 1s might have been salvaged by more 
extensive opportunities for personal counseling. 
The last of the five tables concerned with test 
results is Table X (page 36). Here the distribution 
of ranks received on major subjects is plotted against 
the I. Q. groupings. The most evident feature of this 
table is that those with definitely below normal abilities 
fail scholastically in thirteen out of the fourteen 
cases listed. In addition, 42% of all .the cases shown 
had less than average ~bility and failed at least hal£ 
o:£ the:ir major subjects. It must be noted, however, 
that 20% of all the drop-outs made passing ranks with 
about half of this same group recorded as below average 
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TABLE X 
I. Q. DISTRIBUTION IN TERMS OF RANKS RECEIVED LAST TERM ATTENDED 
RANKS RECEIVED IN FOUR MAJOR SUBJECTS . 
I. Q. PASSED ALL FAILED OOE FAILED TWO FAILED THREE FAILED FOUR TOTAL 
ABOVEllO 
110-100 
99-90 
89-80 
79-70 
BEWW 70 
6 
13 
ll 
4 
34 
8 
14 
12 
34 
3 
10 
14 
5 
1 
33 
2 
10 
12 
11 42}': 
4 
2 
41 
1 
6 
9 
9 
7 
1 
33 
12 
47 
60 
41 
ll 
_.1± 
175 
VJ 
"' 
ability. Another 20% of all drop-outs failed only one 
subject although none in this group is credited with an 
above average I. Q. The fact that six of the twelve 
cases in the top level passed all subjects lends .credence 
to the comment ventured before that the I. Q.'s represent 
a truer picture of ability than the grade achievement 
results. 
Table XI (page 38) presents a distribution of the 
ranks received for the last term attended, which have 
been plotted in accordance with the class status of the 
school leaver at the time he was dropped. Slightly over 
half of all cases shown left as Freshmen or Sop~omores 
after failing at least half of their subjects. The 
step-~ine drawn in red on the table points out the 
heaviest groups of ranks at each class level. It seems 
that the effect of subject failures has arapidly 
decreasing influence after the first year. The two 
seniors who are listed as having failed s.ubjects are, 
as might be expected, quite exceptional cases. The 
boy was forced to leave school in order to become the 
wage earner for the family, and the girl was married. 
In both cases they were preoccupied with their difficulties 
for some weeks before leaving. A final comment on 
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TABLE ll 
DISTRIBUTION OF RANKS BY GRADE ~liD SEX 
LEFT AS: 
RANKS RECEIVED SENIOR JUNIOR SOB'IOMORE FRESHMAN 
LAST TERM ATTENDED B G B G B G B G 
FAILED FOUR 2 2 I 5 1 9 12 
.so:z 
FAILED THREE 1 4 1 5 6 19 1 
FAILED TWO 1 4 3 1 5 10 6 
FAILED ONE 3 1 1 10 5 4 
PASSED ALL 2 h 8 
..1. ..2. - ..1..1 
-- --
1 3 17 21 26 31 50 32 
v 
TorAL 
I 31 
L3 
36 
36 
.22 
181 
17% 
24% 
20% 
20% 
19% 
100% 
'""' ex> 
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Table XI should perhaps be the comparative evenness o£ 
the groups at each rank level. Although the group who 
failed three subjects holdsthe majority, it is still only 
· 4% above the next highest percentage. 
The next table is concerned with an entirely new 
aspect of the problem or school leaving, the reasons 
given by the drop-out for ~s decision~ Table XII 
(page 40) shows that the records were very remiss in this 
I 
respect as only 132 out of the total of 187 cases studied 
contained a reason. Thus, over one-third are classified 
as drop-outs without any clarification. Here, again, 
an extension of counseling services could provide the 
means of securing these reactions. It should also be 
kept in mind that some of these reasons rationalize his 
decision to the individual and others, f'rm kly, are given 
merely to satisfy the demand. For instance, 33% gave 
"Going to work" as their reason for leaving. Informal 
and incidental follow-up through friends and neighbors 
still in school, the school nurse, and the truant officer 
reveal that few of these drop-outs have a full-time job 
when they leave or acquire one soon thereafter. This is 
particularly true of those leaving in the first two years 
when only fifteen years old, or perhaps sixteen, as the 
labor lawg of the state require work permits below sixiteen 
TABLE XII 
REASONS GIVEN FOR LEAVING SCHOOL 
LEFT ASz 
REASON SENICR JUNIOR SOPHOMCRE FRESHMAN TOTAL 
B G B G B G B G 
GOING TO WORK 1 5 7 4 6 12 8 L3 .3.3% 
DROPPED FOR ABSENCE 1 1 5 4 .3 .3 2 19 15% 
MARRIED 1 2 2 10 15 ll% 
WANTED TO LEAVE 1 2 2 6 2 1.3 10% 
ENLISTED IN SERVICE 1 4 .3 8 6% 
SELF-ILLNESS 2 .3 1 6 41.% 
NEEDED AT HOME 2 .3 1 6 4f% 
FAILING IN SCHOOL 1 2 1 1 5 
.3f% 
DROPPED FCR TRUANCY 1 2 1 1 5 .3a% 
DISLIKED SCHOOL 1 2 1 4 .3% 
DEPCRTMENT DROP 1 1 1 .3 2J% 
FAMILY ENCOURAGED LEAVING 2 2 1-% 
SENT TO REFORM SCHOOL 1 1 2 1!% 
. ~ ANTI-SOCIAL 1 1 a% 
13' IS'IB' 19 29 J2E m 100% 
g 
and place certain restricti~ns above that age as well. 
However, even after taking these factors into consideration, 
it is probable that the choice between school and work 
is a basic one 1 and made the more inevitable by the 
economic circumstances of the families of most school 
leavers. 
Of course, the 15% droppad for absence undoubtedlf 
include some who deliberatelY take this method of 
terminating school. The state authorities permit the 
dropping of a student of legal age after ten continuous 
days of absence if .he has been present far ten school 
days. This is not considered truancy, which is 
constituted by one or more days of continuous, unexplained 
absence followed by a return to school. Three instances 
of truancy are considered sufficient to drop a student 
from South Portland High School. Several . of these 
absence drops mayvery well have much more satisfactory 
reasons for leaving school, but when no contact is made, 
this is the onlY recourse for the records. 
The girls who leave to be married are 10% of all 
cases shown with, it is quite evident, the concentration 
in the second year. Reference to Table III (page 22) 
will also reveal that the SOphomore girls have the widest 
41 
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range of ages of the whole group, although this may be 
extraneous to this occurrence. 
The next reason, "Wanted to leave," probably includes 
''Dislike school" which only a few dared give. .It might 
seem that "Needed at home" could have been included. with 
"Going to work," if considered from an economic . viewpoint, 
but four of these six case.s are girls who can better 
contribute by keeping house and tending smaller children 
than earning the pittance offered for their untrained 
labor. '!he last case listed is so unique that it 
deserve specific mention. This girl could not accommodate 
herself to the other students nor to the faculty, and it 
finally became quite obviously impossible for her to try 
to continue. An expert counselor with psychiatric training, 
'Who had ample opportunity to work with the girl, might 
have been able to accomplish some adjustment, but the 
present guidance servi.ces were not adequate. With no 
community counseling services av-ailable either, it is 
likely that she faces a disorganized and. lopsided life. 
Another interesting case if that of the junior bay 
included in the ''Dropped for absence." He comes from an 
upper middle-class background,with apparently adequate 
support and encourageDBnt. However, he ran away from 
home and joined the Marine Corps. The detachment from 
home and community 1 plus the living and working under 
more strictly disciplined conditions, evidently succeeded 
in maturing this boy 1 for he has been enlisted . for a 
year and has earned two :(romotions. His app:larance and 
attitude when he returns home on furlough amaze. both 
his contemporaries and the school staff. 
Table XIII (page 44) groups the school leavers in 
terms of the occupations of the wage-earner of the family. 
Where the mother is reported as the wage-earner, this 
word appears in parentheses, otherwise the father is 
reported as supporting the f ami.ly. Before discus.sing 
the information presented in the table, . it is necessary 
to exPlain the occupations and position titles included 
in each heading. 
In order to consolidate the information for a brief 
table, the Building Trades groups the followings 
Carpenter, Glazier, Glass Setter, Heating Engineer, 
Mason, Construction Worker, Contractor, Electrician, 
Plumber, Welder, Pipefitter,Painter. General Labor 
includes Laborer, Longshoreman, Gardener, Foreman, 
Railroad Worker, Railroad Car. Inspector. The Motor 
Transportation grouping was liberally interpreted and 
TABLE XIII 
OCCUPATION OF DROP-OUTS' PARENTS DISTRIBUTED BY GRADE AND SEX 
LEFT ASs 
OCCUPATION SENIOR JUNIOR SOPHOMORE FRESHMAN TOTAL 
B G B G B G B G 
BUILDING TRADES 4 2 4 8 11 5 34 23% 
GENERAL LABOR 2 1 4 1 2 5 15 10% 
HOUSEWIFE (MC>Tllm) 2 3 2 3 4 14 092% 
MOTOR TRANSPCllTATION 1 2 2 2 3 3 13 086% 
GENERAL CLERICAL (MOTHER) 3 2 2 2 2 11 074% 
MECHANIC 1 1 1 3 3 1 10 067% 
FACTCRY WORKER 1 3 5 1 10 067% 
GENERAL CLERICAL 1 1 3 1 1 7 047% 
FISHERMAN 1 2 2 2 7 047% 
ARMED SERVICES 2 1 4 7 047% 
NURSE (MOTHER) 1 1 1 2 1 6 04% 
FACTCRY WORKER (MOTHER) 1 1 1 1 1 1 6 04% 
JANITOR 1 1 3 5 033% 
CHAMBERMAID (MOTHER) 1 1 2 012% 
BARTENDER 1 1 006% 
MOTION PICTURE OPERATCR 1 1 006% 
RADIO OPERATCR 1 1 006% 
12 1415 21 2ff Iii 27 150 100% 
g:: 
Truck Driver, Taxi Driver, Shipper, Express Company 
Driver, Bakery Routeman, Milkman, and Fuel Oil Delivery 
are included here. The General Clerical (Mother) 
consists of the occupations usual in offices and 
department stores such as Typist, Stenographer, Bookkeeper, 
Sales Clerk, and Cashier. The Mechanic classification 
includes Automobile Mechanic, Vulcanizer, Machinist, 
Garage Man, ani Furnace Repair Man. The Factory group 
is quite miscellaneous including Paper Mill Worker, Oil 
Depot Wor.ker, Machine Operator, Bakery 1 Ice Cream 
Manufacturing, Fish Packing, Tailor, Potato Chip Packer. 
· The fact that the last three occupations were reported 
for both fathers and mothers is not surprising as these 
factories are located in the waterfront section of 
South Portland. It will be noticed that this table 
accounts for only 150 of the 187 drop-outs in this study. 
The other cards were incomplete in this respect. 
As Dillonl comments, the Building Tr.ad.es. are 
responsible for a large number of the school leavers. 
Especially in this climate, where winter constuction 
1 
Harold J. Dillon. Early School Leavers: . A :Major 
Educational Problem, National Child Labor Committee, 
New York, 1949. 
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work is avoided, steaqy year~round work in these trades 
is unlikely__. __ .Further 1 many of these workers are not 
what the occupation name suggests, but instead work in 
various capacities for construction companies or 
contractors. If not dependent on seasonal construction, 
at least they depend on intermittent work. periods. As 
is true of so many of the occupational groupings in 
this table, irregularity of income detracts from family 
stability. 
The next heading of General Labor has been explained 
in terms of the occupations listed therein. Of this 
group only the railroad workers have any expectancy of 
steaqy work and even there the freight loadings may 
cause fluctuations. In addition to the irregular work 
periods of this group, there is the probable factor of 
the lack of prestige of these occupations causing a 
defeatist attitude which communicates itself to the 
chi~d and his reactions. 
Those drop-outs who give Housewife (MOther) for 
their records are probably taking the easiest .wq out, 
for this is permitted when the father is not working, 
or if he has either drifted. away or appears infrequently. 
At least two of this group have the additional notation 
46 
on their cards of "Father unknown. 11 South Portland does 
not have the services of a visiting teacher or social 
psychiatric 1f\)rker, so that .information about these cases 
comes indirectlY or informally through casual contacts 
or through the school nurse, truant officer, or police. 
It is probable that more accurate methods of securing and 
checking such information would sharplY reduce or whollY 
eliminate this occupational title from the list. 
The next four headings of Motor Transportation, 
General Clerical (MOther), Mechanic, and Factory Worker 
may be considered to include occupations slightly more 
stable than the first two on the list, although the 
average wage for this type of work for women is lower 
than that of any of the others. On the other hand, women in 
general office and sales work have perhaps more opportunity 
to observe the rel(ards of an academic education, m d may 1 
for that reason, urge t mir children to remain in school 
as long as possible. 
With the exception of. the groupings at the bottom 
of the list that account for only one or two, the next 
few headings constitute occupations which draw on a mobilB 
population and offer little inducement for long-term 
employ:oent. It is likely that Nurse (Mother) does not 
47 
refer to a Registered Nurse, but to experience-trained 
practical nurses employed in Rest Homes as well as 
privately. 
The number of drop-outs giving the mother as the 
wage-earner adds to thirty-nine cases, or 26% of the 
total listed on Table XIII. With this percentage added 
to those given for the first two headings, you have 
accounted for 15%, which is certainly sufficient proof 
to permit labeling an individual in these groups as 
a potential school leaver. 
The last part of this chapter presents material 
compiled from the sixty-eight replies received to the 
Questionnaire. As stated under Treatment of Data 
in Chapter II, this will be found in the same sequence 
asthe items of the Questionnaire. It is suggested that 
· the reader refer to the copy of the Questionnaire in 
the Appendix to acquaint h.imself with the exact wording 
of the form. Again in this division of the chapter, it 
will be noted that the ret;!ponses to the various items 
were irregular with sometimes as few aa twelve out of the 
sixty-eight answering an item. 
In contrast to the characteristics revealed b,y the 
fermanent records, discussed in the first part of this 
48 
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chapter, the Questionnaire concerns itself with the 
drop-out's decision to leave and his activities thereafter. 
This is naturally his preferred view, since he wishes 
to forget the ~cumulation of cirCUlllStances which led to 
his leaving school and concentrate on the mare positive 
aspects as he now sees them. 
The first item asked for a choice of reasons for 
leaving school, for a drop-out must have a starting point. 
Fifteen checked "Needed money to buy clothes and help out 
at home," or wrote in a reason meaning the same thing. 
However, only three checked "Left school as I preferred to 
work," and another three "Wanted spending money." The 
implication in the first reason quoted above, that 
neceesi ty compelled leaving school, may have influenced 
the majority who chose that. All sixty-eight of the 
replies contained answers to the first item, with twent,y-
two of them tcking advantage of the space provided for 
"Other reasons. 11 Apparently 11To get married" should have 
been listed for nine gave that, and the next highest was 
11To join the Navy (or Army)" that five boys wrote in. 
The only other reasons checked by as many as three were 
"Could not learn in school and was discouraged" and 
"Parents wanted me to leave school." Although ''Was not 
interested in school work" was chosen by three also, 
eight replies answered the "Why?" incorporated therein. 
The most illuminating comments here were: 11Do not need 
school subject for this kind of work," "Had no help 
where I boarded, parents ~re separated," "Going to be 
a housewife, have had two years of Home Economics," 
"Too much studying and too many regulations." 
The concluding direction under the second item, 
that it was not necessary to number every statement 
of the first item, was perhaps the reason wny so few 
completed that. Furthermore, the entire second item 
might be considered faulty in construction, for four 
replies placed a 111" opposite ''Disliked a. certain 
subject," althoughcnly two had given that as their most 
important cause for leaving school. Also indicative 
of failure to understand the intentions of the directions 
for the first two items,were the eight who wrote in 
the subjects most disliked. However, it is interesting 
to know that four of the eight gave English and two 
Science.One explanation for the listing of English may 
be that it is, of course, required and must be passed 
at each grade level. 
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The third item, which deals wi. th the matter of 
talking over the decision to leave school, was answered 
in two-thirds of the replies. Eight boys and five girls 
claimed to have discussed this with the pt>incipal, but 
only three girls consulted a teacher. In partial 
explanation it should be mentioned that the principal 
tries to see every drop-out personally and, naturally 1 
insists on a conference in-cases of truancy or deportment. 
He also contacts every student before he is dropped for 
"Continuous absence." On the other hand, there is no 
procedure requiring a departure interview with the drop-
out's homeroom teacher. or other personnei charged with 
guidance or counseling services. Several wrote in the 
advice given them and the best of these perhaps were: 
"Expelled for smoking, was under welfare care, and 
encouraged to go to work, u ''He said I 1 d be sorry, and 
now I agree," ''Why not wait a while and think it over?" 
"Working but plan to come back next year," "Wanted me 
to stay a while longer, and I did1 but it didn •t work 
out so I left." 
The fourth item, inquiring about possible school 
changes to encourage retention, was answered by the 
next largest number, fifty-two. The "No's" outnumber 
~~ "'"-:: ( '"';- ' t ... ~, • ...,..,., i1 I 
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the ''Yes's" by thirty to twent y-two. However, the boys 
seem more optimistic about the prospects of encouragement 
s i nce they represent fifteen of the twenty-two "Yes's". 
Conversely, half of the "No's" are girls. Reference to 
the fact that nine girls gave "To get married" as their 
reason for leaving school m~ explain some of these. 
The opportunity to work part-time and a ttend school 
part-time was double-checked by eight, of whom five were 
boys. This is certainly related to the need for earning 
money alreaqy commented upon. It also, perhaps, provides 
clues to the drop-out's views on the seeming irrelevancy 
and/ or inadequacy of the curriculum as compared to the more 
immediately tangible processes and rewards of a job. 
Specific answers to this i tam gave only one course change 
(a girl who wanted Practical Arts because it meant no 
homework), seven requests for trade courses (four for 
Mechanic, one for Carpenter, one for Engineering, and one 
for Beautician), one subject change (from History to 
Geography because "It's better to learn about tte present 
than the past 11 ), and one request for a Trade School (because 
-
it's better to study one thing than several). 
The next item, the fifth, is the first to concern 
i tsel.f with employment. Twenty-nine answered that they 
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did start working immediately after leaving school, and 
it should be noted that this is less than half the number 
from whom replies were received. As might be expected, 
the jobs given are those requiring direct supervision 
but little training. They include general labor (9), 
sales work (7), the Armed Services (5), factory work (3), 
and housework (3). Lobstering and driving a truck were 
each given once. Only ten of those reporting that they 
secured immediate employment were girls. 
The sixth item of the Questionnaire as.ks for 
· information about the mans of secur:ing their first job. 
Thirty-one answered this item, and ten of these said 
they obtained work by "Shopping around. 11 Nine found 
their first job through friends &d nine more through 
relatives. Two girls answered ''Help Wanted" ads, am 
one boy used the services of the Maine Employment Agency. 
Thirty-three replies gave responses to the seventh 
item which asks about the number of jobs held. ·One girl 
claims to have had six jobs since leaving school, two 
to have had three jobs, nine to have had two · jobs, and 
twenty to have had only one. The girl who listed six jobs 
did not, however, hold six different types of positions, 
but worked as a c~erk or waitress in six different locations. 
===---=-~!============ 
This same distinction between the title of an occupation 
and working for different employers changes the above 
figures to only four who have actually held more than 
one job. One of these is a girl who worked as a waitress 
and then as a power-machine stitcher in a dress factory. 
The other girl tried working as a file clerk and then 
became a waitress. One of the boys drove a "truck and 
afterwards operated a pneumatic drill, while the other 
boy was an usher in a moving picture theater for a 
short time before going into the woods as a pulpwood 
cutter. The same types of employment reported for the 
fifth item are given here. The various groups are 
general labor (8), sales work (7), factory work (5), 
the Armed Services (2), housework (2), and truck 
driver (2), with one each reported as elevator operator, 
soda jerker, and motorcycle repair shop. 
The eighth item is concerned with the school leaver's 
present employment. The occupations followed fall into 
the same~neral groupings as those given just above for 
the seventh item, and before that for the fifth , item. 
However, the weekly salaries and the hours worked present 
more objective information about the employment opportunities 
for drop-outs. 
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Table XIV (page 56) charts the eighteen cases that 
furnished information on both hours and wages. It is 
certB;,inly evident that the boys can co:mmal d higher 
wages than the girls although, at the same time, they 
must work longer hours. In fact, seven of the nine 
girls sho'Wil earn less than any boy. Also, over half of 
the girls work forty hours or less per week, while 
only a third of the boys fall into this class. Out of 
the total of thirty-six responses to this item, three 
were unemployed and four were housewives. The four 
replies unaccounted for in Table XIV consist of a boy 
stating his occupation as a farmer, a girl working am 
living in a Rest Home, and two boys reporting their 
job titles as "Helpers". All of these ami tted definite 
salaries and hours, but said that these varied. 
The next item of the Questionnaire, the ninth, 
attempts to discover to what extent the school succeeded 
in preparing the drop-outs for work. Thirty-one returns 
contained answers to this item with thirteen checking 
"Somewhat helpful," ten checking "Little help to me, " and 
eight checking "Very Helpful." In connection with this 
item it should be remembered that sub-conscious resentment 
against classification as a non-graduate of high school 
may have colored these responses. The specific subjects 
considered most helpful (no activities were included) 
TABLE XIV 
COMPARISON OF WEEKLY WAG:m:>AND WORIG:NG HOURS OF SCHOOL LEAVERS 
WEEKLY WAGE WORKING HOURS 
30 OR LESS 35-40 41-48 ~i-56 
OVER $35.00 BBB 
$35.00-$30.01 BG 
$30.00-$25.01 BBB B 
$25.00-$20.01 GGG G 
$19.00 G 
$12.00 a2 
$10.00 
a3 
a3 
$ 5.00 
1This boy is employed by a wholesale fish company 
as shipping clerk and he reports that he works nine hours 
a day for six days a week. Since this is interstate 
business, he now receives a minimum wage of $.75 per hour. 
This raise to $.75 per hour was his second. 
2This girl reports her occupati on as wai 'b-ess 'Which 
probablY means that she also collects tips as a recognized 
portion of her weekly wages. Her working hours are from 
6.00 P. M. to 2.00 A. M. for a six-day week. 
3These gir J.s work as mothers ' helpers with their 
major responsibility the care of children. Neither has 
had a raise and these are their onlY jobs since leaving 
school. 
NarE: This table does not include the seven boys 
serving in the Armed Forces. Although three of them 
set down their monthly pay, this figures includes 
full maintenance which could not be success!~ 
reconciled with the others. 
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varied almost as widely as the number of returns. 
English was selected by the most, six, with the division 
between the sexes even. Mathematics was named by five, 
of which four were boys. The only other subjects 
chosen by more than one were two each far Home Economics 
and Mamal Training. As might have been expected, 
the Commercial Course subjects were mentioned specifical~. 
All of the others named courses given for one year o~ 
such as Fundamentals of Machines. Although the returns 
were too few to be conclusive, the fact remains that at 
least a third felt that the basictools of English and 
Mathematics were essential. 
The tenth item endeavored to discover the occupations 
deemed most desirable by school leavers. Two of the 
replies stated that they didn't have any choice, which 
may be another bit of evidence of the personal disorgan-
ization of a drop-out. Three girls chose Beautician, 
six named such occupations as Typist, Stenographer, and 
Secretary, two that they only wanted to be housewives, 
and the others chose Florist, Journalist, Photographer, 
Nurse, Model, and sales work. The only jobs desired by 
more than one boy were Mechanic (4), Truck Driver (3), 
and Carpenter (3). Fisherman, Train Conductor, 
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Accountant, .Mason, Private Eye, Highway Engineer, 
Barber and Contractor were each chosen once. Thus, 
out of thirty-seven replies, seventeen girls named 
eight occupations, while twenty boys named eleven. 
With the exception of Accountant and Highmzy Engineer, 
the boys could attain their goals through on-the-job 
training. The girls, on the other hand, need specific 
preparation for all but perhaps Florist and sales work. 
It is noticeable that only a few of these are 'glamour' 
jobs such as Model and Private E,ye. First hand contact 
with the World of Work may b3 responsible fo.r this, 
though the type of indi. vidual who bestirs himself to 
answer a query of this kind may also influence the 
response. 
The replies to the Questionnaire carried the 
.fewest answers under the eJsrenth item which asks for 
reasons if currently unemployed. Out of the twelve 
who answered this, four were girls who said, "Married." 
The others included "ill health," ''Don 1 t meet people 
easily," . "Can 1t read or write well," "Too young and 
no jobs," ''Don 1t want one," "Not enough schooling," 
and 11Lack of experience at d education." In spite of 
the meager response to this item, these replies would 
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indicate appreciation of the handica:ps of minimum age, 
education, and experience. 
Twenty answered the next item, the twelfth, that 
asks which school subjects or activities .. now seemed 
desirable. Here, for the first time, the activities 
of the school are mentioned with two girls expressing 
regret that they had not been in the Glee Club. (How-
ever, the Glee Club is more than an activity for it 
does give a credit yearly.) Two girls wish that they 
had taken Stenography and three more Home Economics. 
Two boys now see the desirability of Fundamentals 
of Machines and two others of Printing. Two boys and 
a girl now wish they had taken Mathematics. The 
remaining responses listed Art, Fhysics, Shop, English, 
Geography, and Map Reading. These, it will be noted, 
are mostly trade or tool subjects. 
The thirteenth item requests information as to 
education or training acquired since leaving school. 
Out of twenty responses to this item, only three were 
"Yes 1 s". It is especially interesting that two of 
these were boys who named Specialist Schools in the 
A:rmy and the Marine Corps. The other was a girl who 
had taken Interior Decorating in evening school. 
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Although only fifteen replies to the fourteenth 
item were received, they definitely seem to indicate 
a desire for extension of guidance services. These 
were expressed more or less indifferently, but nearly 
all _called for more personal contacts between teachers 
and students. Two replies specifically cited the need 
for remedial reading, and two others complained of the 
lack of variety in school. Three responses asked for 
less homework,which may seem more reasonable when the 
need for part-time work is recalled. 
The fifteenth and last item directly asks for 
a positive or negative reaction toward the decision to 
leave school. Forty-three of theieturns checked this 
item. Three frankly admitted that they couldn 1 t chose 
between "Yes" and 11No", although they admitted they 
couldn 1 t explain 'Why. Twenty-four of the remaining 
forty were "No's" and thirteen of these were boys. It is 
quite possible that several of the girls answering "No" 
. 
are those who married. The reasons given for regretting 
that they left school are varied, but eleven of the 
sixteen ''Yes's" definitely express the realization that a 
high school diploma is a big step toward a good job. 
However, one girl's comment was, "Highschool apparently 
-====Jn===--====d=oe= s=n='=t= h=e=l=p too much as graduates have the same job I dol" ____ _ 
An interesting aspect of a study of school leavers 
is the location of the homesinvolved. Locating the 
addresses of these young people reveals a pattern of 
middle-class and lower economic levels. As in all 
communities the neighborhoods are known locally b,y such 
descriptive names as Ferr,y Village, Willard, Meeting 
House Hill, Knightville, South Portland Heights, 
Pleasantdale, Cash Corner, Thornton Heights, and Redbank. 
(See Map, page 64.) The oldest section of the city is 
Ferry Village which contributed the greatest percentage 
of the drop-outs, 30%, in this study. In this water-
front area are found most of the older houses of the 
city. The majority. of the workers in Ferry Village 
are in seasonal jobs such as lobstering and fish packing 
or earn their living in the occupations grouped under 
Building Trades and General Labor in Table XIII (page 44). 
It is particularly significant that the school leavers 
from Ferr,y Village have left for only two reasons --
needed to go to work, and not interested in school. 
Pleasantdale accounts for the next largest group of 
drop-outs, 18%. The long-established section known as 
Pleasantdale does not have many drop-outs, but the three 
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war-time ·housing developments in this area supply nearly 
all of this group. The two neighborhoods that add 11% 
each to the drop-out group vary widely in size and types 
of residents. Thornton Heights is a middle-class 
residential. area about thirty-five years old which abuts 
on the railroad yard. Several of the school leavers 
from Thornton Heights are the children of foreign-born 
parents and this factor may be responsible for the lack 
of interest and encouragement here. Redbank1 which 
contributes the other 11%, is the largest housing 
development of the war years, and it is approximately 
half as large as Thornton Heights. Redbank was plamed 
as a permanent neighborhood community and1 although _ 
some of the war-time residents remain, the community is 
changing rapidly in character. It is possible that a 
study similar to this conducted a few years hence would 
show a sharp reduction in school leavers from Redbank. 
Closely approximating the Redbank and Thornton Heights 
percentages is the 10% of the drop-outs who come from 
Knightville which, incidentally, is the municipal center. 
This area contains most of the multiple type dwellings 
in South Portland, as well as the tightest concentration 
of small retail establishments. The two . neighborhoods 
contributing 7% each to the drop-outs are Cash Corner 
and Willard. Cash corner has more foreign-born 
residents than any othersection of the city, which makes 
the comment under Thornton Heights even more applicable 
here. In addition, this area is largely coostituted 
of three and four room homes and immediately adjoins, 
on the same level of terrain, the railroad yard. 
ProbabJy"ClrlQ" the fact that these dwellings are widely 
scattered on unimpr·oved, unaccepted streets keeps its 
drop-out contribution as low as 7%. Willard is located 
in a cove on the deep water channel into Pbrtland 
Harbor and originally was a summer colony. Its residents 
are mostly 1white-collar 1 worker~ with a few fishermen. 
This neighborhood is in direct contrast to the last one 
mentioned because it is generally clean and attractive. 
The small income of the families here may be the reason 
for its few school leavers. The remaining 6% of the 
drop-outs come from Meeting House Hill and South 
Portland Heights. These are both largely single residence 
zones, owner-occupied. It is known to the writer that 
seven of the ten leavera making up this 6% were victims 
of disturbed home conditions or definitely retarded 
sch olasticaily. 
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CHAPl'ER IV 
CONCLUSIONS 
The previous chapter presents the detailed findings 
of this study of the characteristics of early school 
leavers. In this last chapter will be found a brief 
Summar.1 of the more outstanding characteristics together 
with the conclusions drawn therefrom, and the recom-
mendations believed practical for alleviation of the 
causal conditions. 
By far the most significant characteristic 
appears to be the grade level at which the drop-outs 
leave school. The majority of school leavers in the 
past four years, 47%, have left in their Freshman 
year. Although this study also shows that the number 
of Freshman drop-outs is decreasing, the first year 
of high school still remains the decisive year for the 
major portion. 
Closely allied with the grade level at Which he 
leaves is the drop-out's age. Attainment of the legal 
I 
I 
I 
age at llhich one may terminate schooling causes 22% 
to leave at fifteen and 42% to leave at sixteen. The 
necessity for a work permit until the sixteenth 
birthday may be the determining f actor. The coincidence 
of the first and second years of high school with the 
fifteenth and sixteenth birthdays accounts for two-
thirds to three-fourths of all school leavers. Thus, 
the next most important characteristic of the school 
leaver seems to be his age. 
Attendance records usually offer information in 
regard to potential drop-outs, but the findings of this 
study do not conform to this pattern. )(ore than 70% 
of the early school leavers from South Pbrtland High 
School were revealed to have had attendance records of 
better than 80%. With 41% of all the school Jeavers 
having attendance records of better than 90%, it would 
be difficult to use this characteristic to segregate 
potential drop-outs. 
Another rather indeterminate characteristic of 
~arly school leavers is the portion of the school year 
attended before leaving. Although 30% of all the 
dropwouts terminate their school careers .at mid-year, 
I 
nearly a quarter of them remain until after the spring 
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term, and another quarter complete the school year. 
These efforts to finish the school year are an attempt 
to secure subject credits · which are earned on an annual 
basis only. 
The findings offer evidence that the results of 
intelligence and achievement tests do constitute another 
important characteristic of drop-outs. In fact, about 
70% of the school leavers fail to attain ninthgrade 
achievement level and are also recorded as having below 
average intelligence. This same group also constitute 
approximately half of the drop-outs who fail two or 
more subjects. As further proof of the importance of 
this characteristic, it will be noted that those who 
leave as Freshmen account for 64% of the drop-outs who 
fail three or four subjects. 
A characteristic of the school leaver that is 
decidedly less important is the reason that he gives 
for leaving. Not only were fifty-five (of the 187 
drop-out cases studied) records completely lacking in 
this respect, but forty-one of these cases were 
Freshmen drop-outs. This invalidates the findings as 
to this characteristic to some extent, and also reflects 
the need for departure interviews. 
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The final characteristic of the school leaver that 
was studied .concerned the occupation of the family 
wage-earner. The evidence found isnot too conclusive 
inasmuch as the majority of workers in the communi 1:iY 
fall into the same general labor pattern. The one 
outstanding fact is that 26% of' the drop-outs lis.t the 
mother as the sole support of the family. 
Conclusions 
Conclusions from the evidence produced by this 
stuqy lie in several different areas. There is, 
inescapably, the basic factor of individual ability 
to achieve scholastically. The several other areas 
are concerned with the influences of the family, the 
schools, and the community. 
The pattern of mental ability and scholastic 
achievement of the school leavers does not vary too 
widely from the normal. However, a distinctive 
characteristic of the majority of drop-outs is that 
he has only ~verage ability. Apparently possession 
of average abilit,y is not sufficient in these cases 
to permit successful achieve:amt of the Freshman 
scholastic requirements. 
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When the influences of the family are considered, 
it must be concluded that those who leave school early 
show evidence of inadequate social and economic back-
grounds. It is implied throughout this study that 
factors beyond innate abilit,y and scholastic achievement 
may make the final decision. The supportt._and encourage-
ment of the family often mean. the difference .between 
remaining in school ~ leaving. 
With the school responsible for the major portion 
of the student's dq, its influence is crucial. The 
effect of early school training in the formative years 
is recognized after entrance to high school, but 
present procedures are inadequate to accomplish the 
necessary adjustment. The preponderance of drop-outs 
llho leave as Freshmen also permits the conclusion that 
articulation between the grade schools and the high 
school is not soooth enough and that sufficient 
orientation for the higher levels is not given. 
The communi t,y contributes its influence to this 
problem of the school leaver through the limitations 
of its geographical position and the growth pattern of 
its neighborhoods. The industrial concentration caused 
by the combination of the railroad yard and several 
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major oil companies has definitely affected one 
neighborhood, while its heritage of waterfront activities 
has left its mark on another. 
Recommendations 
This section contains onlY those recommendations 
which seem practical from the viewpoint of personnel and 
budget and which, moreover, seem possible of fulfillment. 
Some of these recommendations are concerned with modifi-
cations of polic.y and procedure below the high school 
level, and others with similar changes, including 
extension and enrichment . of the guidance services, in the 
high school. 
The primary school practice of assembling small 
homogeneous groups who receive personalized attention 
should be continued throughout the grammar grades. The 
sense of accomplishment and security thus engendered 
could provide sufficient stability to meet the challenge 
of high school. Another result of this practice would 
be the inculcation of better attitudes giving additional 
strength of purpose to overcome obstacles. 
The individual cumulative pupil record should be 
initiated at the time the pupil first enters school as 
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this would yield a tangible source of reference. Know-
ledge of the whole child and his growth socially, 
physically, and mentally is invaluable during adolescence. 
The manner of presenting intelligence and achievement 
tests in the grades,as well as the methods of administra-
tion, scoring, and interpretation,should be more strict~ 
supervised so that these will conform to standard testing 
conditions. The results of these tests are used to 
assemble the class groupings for the Freshmanyear and 
reliability is 'therefore the first essential. 
It is probable that most of the above recommendations 
will becane effective in another year with the completion 
of a central junior high sehool. Certainly the mere fact 
of centralization will produce a uniformity of policy 
and procedure and indoctrinate attitudes beneficial when 
the transfer to the higher level i s made. 
In the high school the first need seems to be an 
extension of the guidance services to include a broadened 
orientation program for Freshmen. The present program 
should be enlarged to provide for several conferences at 
the eighth grade level and continued in high school with 
opportunities for group md iniividual conferences. 
Systematic follow-up of Freshmen at ranking terms, 
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after absences, and when in difficulties would afford 
to many the personal interest that is sore~ needed to 
hold them. 
Another extension of the guidance services should 
be the provision for increased public relations with 
special allowance for more adequate personal contacts 
with parents. Under such improved conditions it should 
be more eas~ possible to persuade the parents of the 
desirability of completing a high school education. These 
same contacts could be the means of acquainting the faculty 
with the circumstances of home relationships and thus 
enable them to have a broader knowledge of their individual 
students. 
Another activity of the extended guidance services 
should be to develop an in-service training program for 
the faculty. A program of this nature should result in 
a faculty more alert to the characteristics of a potential 
school leaver and better able to cope with such a problem. 
Furthermore, acceptance by the teachers of the philosophy 
of guidance wlll inevitably influence their teaching 
so that the interaction between them and their students 
will create improved attitudes on both sides. 
The last recommendation to be made will involve 
not only the cooperation of the administration and the 
faculty, but careful consideration of allthe resources 
of the school. There seems to be same need for entering 
students to have the opportunit,y to change courses and/or 
subjects at the end of the first rankingterm. Even these 
few weeks of personal contacts in high school are often 
sufficient to re-evaluate an individual and make possible 
better placement in line with his abilities and person-
alit.y. Such re-placement could evoke positive pupil 
adjusi:.mant which, in turn, would permit continued 
effective counseling. 
Summary 
This study seems to indicate that the outward 
signs of early school leavers do not tell the whole 
story of the decision to quit school. To be sure, 
the majority conform to a pattern of below average 
intelligence and scholastic ability, but there are 
always students of this same caliber who complete high 
school. l4ore reliable indicators of an early rohool 
leaver are his home and family relationships. Certainly 
the problem is concentrated in the first year of high 
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school where large classes and a lack of knowledge about 
individuals join forces to defeat those least able to 
adjust and/or accomplish. MOre adequate preparation for 
the challenge of high school must be made in the grammar 
grades, and an extension of guidance services and a 
more flexible program of. study for Freshmen must be 
instituted in the high school. 
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I Limitations of This Study 
The two sources from llhich data were compiled 
were not as complete as desired. The school records 
tell the more easily obtained facts about school 
leavers, but these were incomplete in several cases. 
The Questionnaire did not produce the hoped-for 
responses, though the individual comments made thereon 
add interest to the study. 
Suggestions for Further Study of Problem 
The characteristics of drop-outs presented herein 
are only those obtainable from the school records. A 
much more complete and accurate picture of the school 
leaver could be secured by a detailed breakdown of' 
these characteristics, particular~ in the areas of' 
specific subjects failed, personalit,y traits of 
Freshman leavers and Freshman teachers, and accurate 
reasons for termination. Information in addition to 
that now recorded wili be necessar,r for a well-rounded 
story of the school leaver. 
II 
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APPENDIX 
-_;.DDR:::3 S 
--------------------------------------
NJI.}{.i: 
1 . 
-------------------------------
q,UES1'IONNAIR::i: 
Che ck the one staterJ.ent below that sE:.- eus most i f'lp o;rrtant in ca us ing you 
to lE:ave s chool. 
a . Left scho ol as I preferred to work. 
b . Dis liked a ce r ta i n te a cher. 
c . Coul d not learn i n school and was di scouraged . 
d . Di s liked a ce rt a i n s ubj e ct. Wh ich subject? 
e . Ill h talth . 
f . 
g . 
h. 
i. 
j • 
k.-
Could l e a r n ,-,ore out of school than in s chool. 
Fri ends had l e ft school. 
WG.nt c;d spend i ng r.1oney. 
Need ed mone y to buy clothes and _h <:: lp out at ho,..,e . 
Was not int e r ested in school work . 
':vhy? 
------------- ·- --- ·----- ---- - -- -- ----------
Fa r ents want e d r:1e to le ave school. 
Whv ? 
l; Wa~ . f a iling - a nrl.didn 't want to-repeat t he s cl'c:e grade . 
rn . Othe r r ensons . 3t ~t e brief l y i n spa c e below. 
- ---·--- - --- --- ---- - -- ---- -------
2 , NoN, using the se.c'1t: st a t el:,cnt s in :~uest ion l above; pl e.ce a l opposit e the 
next :::~ost import ant r eason that caused you to l eave school, s. 2 op posite the 
next most i mpo r tant, a 3 for the n .sxt, and_ so on. Use only as r.1any numbers 
as you need. It i s not necessary to numb e r ev e ry s t c.temGnt . 
3• Hhen you ,Je cided to l eave school, dLi you t a l k it ov er with a 
t e3. cher ? Yes ___ No ____ , with the princ i pal ? Yt: s ___ No 
If you d i d , whRt adv ic e did ei t her or b oth of the;--n g ive you? 
------------ ---·- --··- -- --
------- ---------------- .. ---
-------------- ---- ----·--- -- ·------·· --- - ----- · - -- ----------
4. Hould any of the followi ng hr.we enco • .. 1r aged yo'J to r er..1ai.'l in 
school? Yes No 
Check a ny that you think vmul d have encouraged you, and d oub l e - chsck the one 
that you a r e sure wou l d have k ept you in school. 
a . Chang ing to anothe r cours e or subj ect ? 
b . 
c . 
o. . 
a . 
f. 
g . 
h . 
To \vhich co•_; r sc ? 
Why? 
Or, to wh i ch s u b j ect ? 
~·/hy? - - ----- ---·--- - . 
Tak i ng a trade course or instruct ion for a ce rtain occupation? 
Whirh trade or o c c up ation? 
Smaller cl asses p e rmi tt ing mo r e attent ion to ea ch s tudent . 
The s e rvices of a g ui danc e counselor . 
Mor e pe rsonal cont a ct s wi th te a che rs . 
Mor t part i cipati o n in school activities . 
Transfer to a d iffer ::.nt school . 1Vhat k i nd of a scho ol? 
Why? 
Oppor tunity to \oTork pa rt-time a nd attend a cho ol pa rt-tir.1e . 
~ 
5· Did you obtain employment i mn'!edi at ely upon leaving school? Yes No 
What >'las yo ur f irs t job after leaving s chool? _______________ _ 
6. Ch;:, ck one or mor e of the followin g to i ndicat r:: how you obtained 
a . Through the, principal . 
b . Through a teacher. 
---
c . Through relative s . 
d. Through friends. 
6. Through thr; "Help Want ed 11 ads? 
f. By jus t shopping around ? 
7. How many jobs have you had s ince leaving s ch ool? 
On ths lines be low give ths names or main duties of these jobs. 
First 
Se cond 
Third 
this job. 
------- ---- ---------
8 . 
Fourth 
(If you ncc. d more spa ce , use the othe r s ide of th i s shGet .) 
Why did you change jobs? ---- ·- ---
V/hat is your pres ent job? 
What hour s do you work avery day? 
Do you vmrk on Saturday s ? 
What is your present sal a ry? 
HavE you had a rais e s i;1c e st arting on :your pns Gnt jo!.J ? 
9 · Check onG .:Jf the fo ll owing to indicat oto what GXt (mt th E school h e l ped to 
pr~parc you for work through e ith ( r subj ect s or activitie s . 
Very helpful ___ 3or.1G wha t hGlpful Littl E or no help t o me __ _ 
i'/hi ch, if any , su-o j ects or activitif;s wer e \:I03t hslpful? 
·- -------
10. What occup ation woul d yo u fo ll ow if you had a choice ? 
11. If you arc not enploycd at pr ese nt, what do you think i s t h<; ma i n n :a s on 
that you do not have a j ob? 
12. What sub j e cts or activities do you now wi s h that yo u had taken in schobl? 
1). Hav e you atte'1.d ed school of any kind or t aken on-t he-j ob training cours e s 
since lE aving s chool? Ye s No 
\'/hat Whe re 
Why? For how long? 
14. Can you s uggest wa ys in whi ch b e school can be of gr eat Er s s rvicc to 
it s stud Ent s ? (Fl cas c s ay what you fe El.) 
------ - -------·------
15. Do you regr et that you l eft scho =l? Yes 
Why? 
·---- --- - ---- - --
No 
South Port~and High School 
South Fbrtland, Maine 
March 14, 1950 
In checking through the school records I find that 
you have dropped out of school within the past three 
years. I am very much interested to learn why some 
young people leave high school, or fail to go on to 
high school after completing the eighth grade. To 
help me COLlect this information will you please answer 
the questions on the enclosed Questionnaire? 
WiLl you please return the complete Questionnaire 
to me in the enclosed envelope before March 25th? 
If you have any ideas or suggestions that are not 
included in this Questionnaire, or if you prefer to 
come and talk to me about. this, please call the school 
and I can easily make arrangements to stay some 
afternoon. 
Sincerely yours, 
Helen M. Robinson, 
Director of Guidance 
